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Central Southland College 2023 (we move to a new Strategic plan from this year) 
Introductory Section - Strategic Intentions 

 

Motto Ad Summum / To the Heights 

Mission Statement At CSC we provide a range of dynamic, academic, cultural, sporting and personalised learning experiences for all our students. We 
deliver quality teaching in a challenging but supportive environment, which fosters and acknowledges our agreed values and the 
positive behaviour for learning framework. CSC students will be well equipped for life beyond school with a set of skills that can 
lead to success. 

Vision To develop educated, connected and confident young people 

Values Honesty / Pono 
Effort / Manawanuitanga 
Responsibility / Takohanga 
Empathy / Awhinatia 

New Zealand 
Curriculum 
Principles 

High expectations 
Treaty of Waitangi 
Cultural diversity 
Inclusion 
Learning to learn 
Community engagement 
Coherence 
Future focus 

Māori Dimensions 
and Cultural 
Diversity 

Central Southland College welcomes cultural diversity. 

Māori dimensions and Cultural Diversity. 
18% of our students identify as Maori. There are a wide range of iwi affiliations, Ngai Tahu and Ngati Porou being the most 
common. While these students come from across the whole catchment there are significant groups coming from Otautau, Ohai and 
Nightcaps. The only Marae in the school district is in Ohai, however links have been established with the Marae in Bluff. The 
founding principles of Ka Hikitia - success for Maori as Maori - are driving the progression planning for Maori students. 

 
1. The Board and school personnel remain committed to building a positive relationship with the Maori community. 
2. Kapa Haka has operated successfully since 2013. The Whanau group is strengthening its profile and catering to students 

across all year levels. The College continues to explore school practices which reflect and honour the cultural diversity of 
New Zealand and the unique place of Maori in Aotearoa/New Zealand. 

3. We are committed to using targeted assistance by outside agencies for the benefit of Maori students (Potama Pounamu) 
4. The Board supports the target of meeting comparable achievement of Maori students compared to all other students at CSC. 
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CSC Baseline Data and context: Student Learning 

Academic 
Achievement 

 

 

Student Engagement We strive to develop well-rounded students, whose academic endeavour is balanced with sporting and cultural involvement and 
whose exhibition of personal and social skills is positive. 

School Organisation 
and Structures 

Central Southland College is a Co-educational State Secondary School catering for approximately 580 students from the greater 
Central/Western Southland area. It services a wide rural area including several small towns, from the northern outskirts of 
Invercargill through to Dipton in the north and from Hedgehope in the East through to Ohai in the West. While located in Winton, 
approximately 80% of its students travel to school by bus and the school is very much a rural school. The district is a highly 
productive farming area with changing land use resulting in significant demographic change, opportunities and challenges. 
Demographically the community served by the College is diverse, supportive and has very high expectations, in terms of academic, 
sporting and cultural success. In 2018 the College was instructed to implement an enrolment scheme. This has been completed and 
as from 2019 we will use the zone to control capacity, where needed. In 2019 the MOE completed a review of the CSC bus routes 
and made significant changes to every route with the view to ensuring all buses operate within our TEZ. 

Review of Charter 
and Consultation 

During 2019 and 2020 the BOT began a process to develop a new strategic plan to cover the years 2020 to 2024. A full review was 
conducted including staff, students and the wider school community. Our vision and values are in keeping with the ‘Positive 
Behaviour for Learning’ framework for schools. 
Departmental reporting on school goals is completed annually by Heads of Departments, submitted to the Principal and reported to 
the BOT. 
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Strategic Section 
 
 

Our Mission is: Student Learning Progress update 

Academic Achievement 
 

Strategic Objective Key Priorities 2020- 
2024 

Systems and Processes AOV 
 

CSC will provide a high- 
quality learning 
environment for all 
students to experience 
academic success. 

To reduce the disparity 
between Male and 
Female achievement 

New: 

1. Seek out and use 

teaching practices 

and/or programmes that 

target increased male 

achievement. 

 
2. Develop a plan to 

implement NCEA 
reforms to meet student 
needs 

 
 

 
3. Establish Tier 2 of PB4L: 

Review current practices 

at Tier 1. 

 
 

4. Develop pathways to 
extend high achieving 
students 

 
1. Team established in 2021 to investigate, research and report 

back, regarding boys education. Full detailed report has been 
tabled with the Board 

 
 

 
2. School has participated in the TOD’s with a look at the 

changes and are now at a stage where curriculum areas are 
focusing on their own specific changes. The start date for 
implementation has been delayed due to Covid. We are a pilot 
school for History. We are incorporating NCEA changes into 
our wider view of curriculum change. 

 

3. Tier 2 continued during 2021: A new group of students, 
regular meetings established and a common approach was 
agreed upon with the selected students. Five male and one 
female were selected. Outcomes are recorded. 

 
4. HoD's continue to promote Scholarship as a good option for 

top-performing students. A total of eighteen Scholarship 
entries were made in seven subjects, although no Scholarships 
were gained. One subject (History) is taking the approach of 
encouraging many students, (eleven) including those at Year 
11 and 12, to enter for Scholarship in order to build up skills 
and academic rigour. The approach has merit. Getting students 
well prepared for Scholarship in advance of their final year 

 
1. Complete 

 
 
 

 
2.  TOD’s are ongoing, while we are 

looking at reducing assessment in 
NCEA level 1, we still require an 
understanding of the new 
standards. Level 2 is still relatively 
unknown. 

 
 

3. Check 

 
 

4.  Monitored toward end of 2022 as 
students were preparing for 
possible scholarship entries. 
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Ongoing: 

 
 
 
 
 
 
 

5. Use data to - feedback 

and feed forward 

 
 
 
 
 

6. Strengthen preferred 

practice and our QPT 

should improve their chances of success. In fact, the highest 
CSC grade in History Scholarship was achieved by students in 
Year 11 and Year 12. Some staff were disappointed in their 
scholarship results as they believed some students were quite 
capable of achieving. The demotivating impact of Covid had 
some effect but it is also of note that those students aiming for 
Dux seemed wholly focussed on that goal, either by not 
entering for Scholarship exams at all or by not attending the 
exam. 

 
5. Usual departmental reporting continues, with HOD’s setting 

targets and goals. Deeper investigation into junior progress 
and establishing baseline data. CSC data has remained 
constant from year to year, this has prompted the need to 
move our curriculum focus and direction, establishing the 
curriculum shift group. 

 
 

6. QPT updated Feb 2021. To continue to use this as part of 
appraisal process – what the standards look like here at CSC. 
Also established a Staff culture guide, based on the school 
values, but also with a view to living the standards and code of 
conduct, making it clear and consistent. 

 
 
 
 
 
 
 
 

 
5. Curriculum shift group has 

presented its findings and given 
the school a proposal moving 
forward. We are currently in the 
transition phase of implementing 
the changes, working groups have 
been established around 
curriculum and pastoral. 

 
6. Appraisal system established at 

the beginning of this year, focus on 
our QPT and standards and code 
embedded 
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To ensure Year 9 & 10 
students make 
expected progress 

New: 
1. Measure and analyse 

annual academic 
progress: Focus on value 
added to all Year 9 and 
10 students over a year. 

 

2. Departments to establish 
expected progress. 

 
Ongoing 

3. Establish an effective 

gifted and talented 

programme. 

 
 
 
 
 
 

4. Continue with Literacy 

testing and support 

 
 
 
 

5. Continue maths support 

class 

 
1. Team formed in 2021, to look at how to measure, record and 

analyse progress at Year 9 and 10. External support used. The 
next step is to work out how to do this at our school. Focus is 
on Literacy and Numeracy, using e-asTTle testing and other 
data to inform teaching 

 

2. As above. 

 
 

3. No programme established, but a look into possibilities that 
may be available to students. Kirtsen Kean to oversee this for 
2022. 

 
 
 
 
 
 

4. Testing completed in March 2021. Larger number of students 
requiring support, also a wider range of needs. Increased 
number of staff involved to increase skillset and knowledge. 
Next step: ensure resourcing to meet student needs as well as 
possible. Also have had a change of staffing in 2022 having 
appointed a new SENCO and Specialist Teacher. 

 
 

5. Extra maths class (Year 9 and 10) successful – lower 
student:teacher ratios led to more confidence from students. 
Next step: continue into 2022. 

 
1. Some testing of entry level has 

taken place, we are still working to 
finalise consistency across all 
curriculum areas in terms of what 
progress we would like to see a 
CSC student make. 

 
2. As above. 

 
 

3. Students provided opportunities 
with Ethics Olympiad, Spelling Bee 
and Readers Cup for Year 9 and 
10s. One senior student working 
on a University paper. Also 
extension opportunity for a junior 
student within the Science 
programme. 

 

4. New SENCO and specialist teacher 
in place, but we need to invest 
more hours into literacy support 
for those students with highlighted 
needs. Work in progress. Literacy 
coordinator appointed. 

 
 

5. School wide conversations are 
around no streaming, we have to 
have robust conversations with a 
lens on maths as we ensure we 
continue to provide the support 
required for our students. focus on 
the new numeracy requirements. 
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Improve Level 3 
Achievement. 
Compared to: 
- National 
- Decile 
- Previous years 

New: 

1. Set and pursue improved 

attendance targets for 

Year 13 

 
 
 
 
 

2. Develop system to 

moderate 

extracurricular over 

commitment 

 
3. Explore ‘Work/Life 

balance programme 

 
1. Attendance Team formed in 2020, attendance tracking system 

refined for Class Teacher, Form Teacher, Dean and Attendance 
Team. Improved contact with home. ROCK-ON group formed 
for Central Southland, this includes outside agencies. 
Data to date: Term 4 2019 (pre intervention) overall 
attendance 87.8%. Term 4 2020 overall attendance 90.9%. 
Term 4 2021 85% (worth noting that term 3 was 93.7%, 
significant drop from term 3 to 4). 

 
2. Difficult to get accurate data as there were so many Covid 

related cancellations of activities. 

 
 
 

3. Delayed due to COVID. 

 
1.  The ‘A’ team continues. We have 

greater insight and information 
around attendance. An attendance 
matrix has been finalised with a 
view to having consistency across 
the school with how we deal with 
attendance issues. This will be 
going out to all staff shortly. 

 
 

2. System not yet established. 

 
 

3.  Staff and student workload has 
been a consideration within the 
curriculum improvements 
direction. Eg, reducing assessment 
at level 1. 
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To ensure equitable 
outcomes across all 
ethnicities 

New: 

 
1. School-wide focus on 

equitable achievement by 

Maori students 

 
 
 
 
 
 
 
 
 

2. Investigate Poutama 

Pounamu support to improve 

matauranga Maori 

 

 
1. Te Ao Maori group established in 2019. Student 

members included in 2020. Initiatives 
implemented successfully, including school wide 
Te Wiki o Te Reo Maori. Plan formed around 
school Haka - as of March 2021 this has been 
taught to Year 9, 10 and Year 13. 2022, Year 13 
students have been teaching this to our Year 9’s. 
Focus on Maori achievement in Department 
Curriculum Reports. ESOL support is well 
established. Next step: continue to take 
opportunities to improve all things Maori at CSC. 
Te Ao Maori Group to continue to lead this. 

 

2. Poutama Pounamu engaged through MoE PLD for 
2021. Support facilitated through staff meetings 
(upskill), classroom walkthroughs, surveys 
(student, staff and whanau). Data and ‘voice’ has 
been collected and fed back to staff. We are 
continuing to work with the providers and some 
staff have taken the opportunity to be involved in 
extra PLD provided, called Blended Learning. 

 
 
 
 
 
 

3. WG continuing, opportunities always being 
added, including University visits and scholarship 
applications. Kirsty Macfie has this responsibility. 

 
 

4. Ongoing – target groups based on achievement, 
behaviours and social issues. Deans collect and 
collate this information 

 
 

 
1. This group has faltered somewhat this year due 

to staffing changes and other focusses tending to 
dominate, e.g. working through COVID and the 
curriculum shift. while we have not met, we 
have continued to communicate through emails 
and at times have organised things that raise the 
profile of Māori culture at CSC. A student based 
Kaitiaki group has been established and this is 
gaining traction. all students can now perform 
our school haka, the Kaitiaki group has been 
instrumental in teaching this. 

 
2. As with Te Ao Māori, this focus has had to shift 

and adapt this year. Poutama Pounamu have 
faced the same issues that everyone has around 
COVID. For them, this has meant that they were 
unable to get into schools during Term 1 for 
planning and delivery (including CSC) which 
created pressures for the rest of the year. We 
met and have adapted our plans for 2022 to 
focus on working with departments rather than 
a whole school focus. Departments have been 
offered support, which should prove valuable as 
there are higher expectations around culturally 
responsive practices in the new NCEA system. 

 

3. This work continues 

 
 

4. Data collection for target groups is currently 
underway as we move toward the end of the 
year. There has been difficulty in getting through 
assessments as we would in a normal year, due 
to covid/.illness related absences and rostering 
home in term 1. 

Ongoing: 

 

3. Continue to support Whanau 

Group for sense of belonging, 

goal setting, role modelling 

and future pathways 

 
4. Continue target groups for 

students at risk of not 

achieving. 
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Improve outcomes 
for ‘at risk’ 
students. 

Ongoing: 
1. Identify target groups of ‘at 

risk students’ 

 

2. All staff to make credit and 
endorsement predictions 

 

3. Use Literacy and numeracy 
data on juniors to: 

a. To plan for improved literacy 
and numeracy achievement 

 
1. See information above regarding target groups, 

also PB4L Tier 2 identifies at risk students 

 

2. On going 

 
 

3. Continues (target groups and classes to cater to 
those at risk of not achieving due to Lit/Num 
requirements). Year 8 data being standardised 
and e-asTTle testing now March of Year used for 
early identification. 

 

 
1. Target groups through Tier 2 PB4L continues 

 
 

2. This work continues 

 
 

3. SENCO oversees this process. Refer to 
previous comments regarding literacy 
support. 

 
Decrease CSC 
variance in Merit 
and Excellence 
endorsement 
compared to: 
- National 
- Decile Group 
- CSC Prediction 
- Gender and 
Ethnicity 

New: 
1. Celebrate Endorsement 

students (off site catered 
dinner). 

 
1. Put on hold due to COVID. Subject Endorsement 

assemblies (virtual) implemented to recognise 
endorsements atthe subject level. To revisit this 
concept once we are out of COVID restrictions. 

 

2. Departments are setting endorsement goals on an 
individual basis. 

 
 

 
3. Ongoing – Senior Pastoral Deans provides 

support to Deans and HoDs. New Dean support 
staff (2022) with a focus on boys education, 
engagement and achievement. Deans continue 
with target groups. 

 

 
1. On hold again this year 

 
 
 
 

2. Ongoing 

 
 

 
3. Ongoing 

Ongoing: 
 

2. Yearly aspirational goals set 
for Merit and Excellence 
endorsements for each cohort 
based on CSC predictions 

 

3. Monitor and intervene to 
facilitate NCEA progress 
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Student Engagement 
 

Strategic Objective Key Priorities 
2020-2024 

Systems and Processes 
  

CSC will provide 
learning 
programmes that are 
based on student 
needs and best 
practice. 

Commitment to 
effective classroom 
practice with a 
view to engaging 
with students. 

New: 

1. Re-focus on gathering 

student voice during 2020 

 
2. Include the school 

community in cultural 

learning so that Maori 

students are more able to 

enjoy success as Maori. 

 
3. Poutama Pounamu 

programme – as above 

 
4. Tikanga practices to become 

natural and intrinsic. 

 
1. Currently collecting student voice with the intent 

on feeding into our curriculum shift proposal. 
 

2. Poutama Pounamu survey results have been 
shared with staff, student and the community. 
Look to improve engagement with the community. 

 
 
 
 

3. As above 

 

4. Some shifts evident in QPT. Next steps: Upskill 
staff through Te Ao Maori group, encourage staff to 
complete EP course (cost covered by PLD). 
Encourage staff haka. A Central Southland College 
Continuum of Practice has been established 
outlining responses from ‘no’ evidence to ‘full’ 
evidence of cultural recognition. 

 

5. Ongoing. Seeking to address this further through 
the Curriculum Shift proposal. 

 
6. QPT and Preferred Practice documents both 

updated.Seeking to address this further through 
the Curriculum Shift proposal 

 
Student engagement has been the central focus for 
the steering committee, please refer to previous 
reports from them, my report to the board at the 
July meeting as well as the proposed timeline for 
implementation of the new curriculum proposals. 
All items listed in this section are addressed within 
this proposal. 

Ongoing: 

 
 

5. Differentiated learning 

 
6. Focus on consistent 

pedagogical practice. (QPT) 
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Students are 
confident with 
digital fluency 

Ongoing: 

1. Insist on effective practices 

from induction at Year 9 

through to Year 13. 

 
 

 
2. Develop staff knowledge and 

understanding 

 
1. Ongoing. Distance Learning led to upskill of both 

students and staff in digital fluency. Next step: 
Continue to encourage learning through a 
multitude of mediums. CSC is poised ready to 
move to online learning, currently exploring 
‘hybrid’ learning in order to cater for high rates of 
COVID absenteeism. 

 
2. As above. 

 
1. We have a positive level of understanding across 

students and staff around using the digital 
medium for appropriate school use. This was 
evident during times when students were 
required to learn from home. 

 
 

2. An area to be researched and addressed is 
around health and safety in terms of screen 
time, managing distractions when using devices 
and cyber safety. 

 
Improved 
attendance rates 

New: 

1. Identify and support 

school/life balance issues for 

students 

 
1. (Also 2.) Attendance Team formed, attendance 

tracking system refined for Class Teacher, Form 
Teacher, Dean and Attendance Team. ROCK-ON 
group formed for Central Southland. 

 
1. (as above) The ‘A’ team continues. We have 

greater insight and information around 
attendance. An attendance matrix has been 
finalised with a view to having consistency 
across the school with how we deal with 
attendance issues. This will be going out to all 
staff shortly 

Ongoing: 

 
2. Set targets across year 

levels, monitor and report. 

 
Learning 
programmes to 
meet student 
needs. 

New: 

1. Review Curriculum areas: 

a. Review student performance 

b. Plan for student 

improvement 

c. Review and improve current 

practice 

 
1. Major review underway as already stated. The lens 

is on our curriculum content and delivery, 
timetable options as well as incorporating the 
NCEA changes. 

 
1. As previously stated. - Curriculum review 
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School Organisation and Structures 
 

Strategic Objective Key Priorities 
2020-2024 

Systems and Processes 
  

Provide systems and 
structures that best 
support: 

Quality programmes 

Quality environment 
and facilities. 

Purposeful use of 
time is maximised. 

New: 
1. Review of school 

programme and timetable. 
To target: 

a. Meeting academic needs 
b. student and teacher time in 

subject class 
c. the value of Form time and 

Activities 
2. Any new structure to: 
a. support quality teaching and 

learning 
b. - maintain the strength of 

the current pastoral system. 

 
1. Major focus, see note above 

 
1. As previously stated. - Curriculum review 

 
Implementation of 

the Digital 

Technologies 

Curriculum 

New: 

1. Design and implement a 

cohesive programme for 

Digital Technologies for all 

Year 9 and 10 students. 

2. BYOD audit 

 
1. All Year 9 Students complete a Taster Course in 

DTG. Next steps: align skills to Digital Technology 
Curriculum, including across subjects. 

 
 

2. Have completed a device audit and monitoring of 
student devices, but still need to look into other 
aspects of digital learning, both positive and 
negative. 

 

 
1. Ongoing 

 
 

2. Would be timely to approach this again in the 
new year. 

 
Provide suitable, 

safe EOTC 

opportunities. 

Ongoing: 

1. EOTC upskill of staff, risk 

analysis planning 

 
2. Offer educationally relevant 

opportunities for staff. 

 
1. Ongoing. System now well established. Staffing 

change for 2022. 
 

2. Ongoing. Most trips and/or PLD cancelled in 2021 
due to COVID. 

 

1. Ongoing, solid systems in place 
 

2. Ongoing, many trips and camps are now opening 
up. Additional considerations are now given to 
participants that may test positive for covid 
during an activity, particularly if it is overnight 
and away from home. 
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Develop young 
people with a 
positive attitude 
and a strong set of 
values. Encourage 
strong future 
pathways, 
equipping well for 
life beyond school. 

New: 

1. Move to PB4L Tier 2 

 
2. Establish My Mahi 

programme 

 
1. Tier 2 trialled in 2020 and established in 2021. 

 
2. My Mahi being rolled out to individual year levels 

 
 

 
3. (and 4, 5 & 6) Ongoing. Changes to PB4L Tier 1 

aimed at improving value of system. 

 
1. Ongoing, solid systems in place 

 
2. Ongoing, many trips and camps are now opening 

up. Additional considerations are now given to 
participants that may test positive for covid 
during an activity, particularly if it is overnight 
and away from home. Ongoing: 

3. Continue with PB4L, Tier 1 

4. ‘Loves me Not’ programme 

5. Travellers programme 

6. ‘Mates and Dates’ 

programme 

Personnel 
 

Strategic Objective Key Priorities 
2020-2024 

Systems and Processes 
  

CSC will provide an 
environment where 
all students thrive 

Employ high 
quality staff in all 
areas of the school. 

 
Ensure Hauora and 
staff wellbeing. 

 
Develop effective 
and professional 
teaching 
practitioners 

New: 
1. Engage and use the NZ 

Institute of Wellbeing and 
Resilience. 

 
1. Wellbeing Conference attended by Principal and 

Deputy Principal 2020. We did not engage 
further. 

 

2. Appraisal now called Professional Growth Cycle. 
We are continuing to improve and modify this, 
with a growth mindset. 

 
3. Ongoing 

 
 

4. Ongoing. 

 
1. As stated 

 
 

 
2. As previously stated. 

 
 

3. Ongoing 

 
 

4. Ongoing 

Ongoing 
2. Streamline processes to 

maintain an effective 
appraisal system 

 

3. Fully resource the 
Professional Development 
programme 

 
4. Consider, in good faith, staff 

requests regarding work-load 
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Property 
 

Strategic Objective Key Priorities 
2020-2024 

Systems and Processes 
  

CSC will provide fit 
for purpose facilities 
and infrastructure to 
enable CSC can meet 
its stated goals. 

Buildings continue 
to be well- 
maintained 
Ensure our 
environment is safe 
and meets student 
needs. 
Improve our 
carbon footprint. 

New: 
1. Investigate health and safety 

committee 
 

2. Effective system to identify 
and fix hazards. 

 
3. Investigate covered areas for 

students. 
 

4. Native tree planting in former 
Pine plantation. 

 
Ongoing: 
5. Develop and follow effective 

10 Year Property Plan and 
Cyclical maintenance 
programme 

 
1. To be revisited. 

 

2. Physical register replaced with KAMAR register 

 

3. To be revisited. 

 

4. Native tree area now established 

 
 

5. Ongoing through Property Committee monthly 
meetings (minuted). Almost at the end of major 
property works (5YP). We are beginning the next 
round of 5YP. 

 
1. Currently sits within buildings and grounds 

committee 
 

2. Completed 

 

3. This does not sit under the MOE property 
priorities. 

 
4. Annie Keown continues to work in this area. 

 
 

5. New 5YP has been proposed and tabled with 
the BOT at the August meeting. 

Finance 
 

Strategic Objective Key Priorities 
2020-2024 

Systems and Processes 
  

Balanced Yearly 
budgets are planned 
for. 
Wherever possible, 
the Operational 
Grants is spent to 
benefit current 
students. 

Make prudent use 
of current Cash 
reserves to achieve 
planned property 
goals. 

Ongoing: 
1. Finance Committee monitors 

and approves financial 
performance and position. 

 
2. Data and specific goals are 

used to prepare Annual 
budgets 

 
1. Ongoing through monthly meetings (minuted). 

 
 
 

2. Ongoing. 

 
1. Ongoing 

 
 

2. Ongoing 
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ACHIEVEMENT ANALYSIS FOR 2022 

 

 
1. Analysis of Variance by Cohort: Overall NCEA Results in 2022 

• Level 1: For 2022 - well above National (+10.9%) and a little above Decile (6) 

• Level 1 on average are performing better than National and Decile 

• Level 2: For 2022 was also above National (+12.7) and Decile (+8.8%) and also on 

average. 

• Level 3: While this group performed above average for CSC cohorts, they still 

performed a little below National and were at Decile. 

2. Covid & 2022 Disruptions 

• Level 1 National Achievement fell significantly from an average of 71% to around 

64%. CSC Level 1 Achievement also fell from an average of about 80% to 74%. CSC 

cohort achievement tends to be variable as each group is different, but the National 

cohort is usually relatively stable so the fall was noticeable. 

• NCEA Level 2, Level 3 and UE also all fell nationally, but not by as much as the 

Level 1 decline. One wonders if the increasing number of schools minimising or not 

offering Level 1 credits could be a factor in the bigger dip in National achievement 

rates. 

3. CSC Over time 

Looking across the last few CSC cohorts, overall achievement, compared to 

National and Decile is strong at Level 1, but then relative performance (to National 

& Decile) generally declines at Level 2 then again at Level 3. 

 

Year 9 
Cohort 

Level 1 
Compared to 

National 

Level 2 
Compared to 

National 

Level 3 
Compared to 

National 

2014 +4.7 +0.1 +0.2 

2015 +9.1 +2.4 -9.1 

2016 +0.9 -0.8 -3.5 

2017 +13.9 +10.4 +2.7 

2018 +9.0 +2.4 -1.0 

2019 +16.3 +12.0 (In 2023) 

 
Does this suggest disengagement over time as the assessment grind takes its toll? 

 
Literacy & Numeracy 

 
CSC continues to achieve Level 1 Literacy and Numeracy rates (at 90.6% and 89.6% 

respectively) which are well ahead of National and Decile rates. 
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ANALYSIS OF VARIANCE BY COHORT: 2022: ENROLMENT BASED: Compared to DECILE 6 

NCEA In 2018 In 2019 In 2020 In 2021 In 2022 

Level LEVEL 1 LEVEL 2 LEVEL 3   

 
2016 Year 9 

COHORT 

Statistics 
Group 

% 
Variance 

(Prediction) 
Statistics 

Group 
% Variance 

Statistics 
Group 

% Variance 
      

CSC 73.3 - CSC 76.7 +3.4 CSC 68.6 -8.1       

Decile 6 74.2 - Decile 6 79.0 +4.8 Decile 6 70.9 -8.1       

Variance -0.9 - Variance -2.3 -1.4 Variance -2.3 0.0       

Level    LEVEL 1 LEVEL 2 LEVEL 3    

 
2017 Year 9 

COHORT 

   Statistics 
Group 

% 
Variance 

(Prediction) 
Statistics 

Group 
% Variance 

Statistics 
Group 

% Variance 
   

   CSC 84.5 - CSC 90.5 +6.0 CSC 72.5 -18.0    

   Decile 6 75.6 - Decile 6 84.5 +8.9 Decile 6 68.7 -15.8    

   Variance +8.9 - Variance +6.0 -2.9 Variance +3.8 -2.2    

Level       LEVEL 1 LEVEL 2 LEVEL 3 

 
2018 Year 9 

COHORT 

      Statistics 
Group 

% 
Variance 

(Prediction) 
Statistics 

Group 
% Variance 

Statistics 
Group 

% Variance 

      CSC 80.8 - CSC 79.6 -1.2 CSC 66.2 -13.4 

      Decile 6 77.4 - Decile 6 79.4 +2.0 Decile 6 65.6 -13.8 

      Variance +3.4 - Variance +0.2 -3.2 Variance +0.8 +0.4 

          LEVEL 1 LEVEL 2 

 
2019 Year 9 

COHORT 

         Statistics 
Group % 

Variance 
(Prediction) 

Statistics 
Group % Variance 

         CSC 84.6 - CSC 86.7 +2.1 

         Decile 6 76.1 - Decile 6 77.9 +3.8 

         Variance +8.5 - Variance +8.8 -1.7 

             LEVEL 1 

 
2020 Year 9 

COHORT 

            Statistics 
Group 

% 
Variance 

(Prediction) 

            CSC 74.5 - 

            Decile 72.0 - 

            Variance +2.5 - 

 

NCEA Level 
Year 1 Year 1 & 2 Average Year 1, 2 & 3 Average Year 1, 2, 3 & 4 Average Last 5 Years 

CSC 
2018 

Decile 6 Variance 
CSC 

2018-2019 
Decile 6 Variance 

CSC 
2018-2020 

Decile 6 Variance 
CSC 

2018-2021 
Decile 6 Variance 

CSC 
2018-2022 

Decile 6 Variance 

Level 1 Average 73.3 74.2 -0.9 78.9 74.9 +4.0 79.5 75.7 +3.8 80.8 76.0 +4.8 79.5 75.2 +4.3 

Level 2 Average 80.0 78.8 +1.2 78.4 78.9 -0.5 82.4 80.8 +1.6 81.7 80.6 +1.1 82.7 80.1 +2.6 

Level 3 Average 65.7 64.1 +1.6 62.0 64.7 -2.7 64.2 66.4 -2.2 67.2 67.2 0.0 67.0 66.9 +0.1 

UE Average 52.9 45.6 +7.3 50.7 45.5 +5.2 52.8 46.9 +5.9 52.2 47.0 +5.2 49.1 46.1 +3.0 
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ANALYSIS OF VARIANCE BY COHORT: 2022: ENROLMENT BASED: Compared to NATIONAL 

NCEA In 2018 In 2019 In 2020 In 2021 In 2022 

Level LEVEL 1 LEVEL 2 LEVEL 3   

 
2016 Year 9 

COHORT 

Statistics 
Group 

% 
Variance 

(Prediction) 
Statistics 

Group 
% Variance 

Statistics 
Group 

% Variance 
      

CSC 73.3 - CSC 76.7 +3.4 CSC 68.6 -8.1       

National 72.4 - National 77.5 +5.1 National 72.1 -5.4       

Variance +0.9 - Variance -0.8 -1.7 Variance -3.5 -2.7       

Level    LEVEL 1 LEVEL 2 LEVEL 3    

 
2017 Year 9 

COHORT 

   Statistics 
Group 

% 
Variance 

(Prediction) 
Statistics 

Group 
% Variance 

Statistics 
Group 

% Variance 
   

   CSC 84.5 - CSC 90.5 +6.0 CSC 72.5 -18.0    

   National 70.6 - National 80.1 +9.5 National 69.8 -10.3    

   Variance +13.9 - Variance +10.4 -3.5 Variance +2.7 -7.7    

Level       LEVEL 1 LEVEL 2 LEVEL 3 

 
2018 Year 9 

COHORT 

      Statistics 
Group 

% 
Variance 

(Prediction) 
Statistics 

Group 
% Variance 

Statistics 
Group 

% Variance 

      CSC 80.8 - CSC 79.6 -1.2 CSC 66.2 -13.4 

      National 71.8 - National 77.2 +5.4 National 67.2 -10.0 

      Variance +9.0 - Variance +2.4 -4.2 Variance -1.0 -3.4 

          LEVEL 1 LEVEL 2 

 
2019 Year 9 

COHORT 

         Statistics 
Group % 

Variance 
(Prediction) 

Statistics 
Group % Variance 

         CSC 84.6 - CSC 86.7 +2.1 

         National 68.3 - National 74.0 +5.7 

         Variance +16.3 - Variance +12.7 -3.6 

             LEVEL 1 

 
2020 Year 9 

COHORT 

            Statistics 
Group 

% 
Variance 

(Prediction) 

            CSC 74.5 - 

            National 63.6 - 

            Variance +10.9 - 

 

NCEA Level 
Year 1 Year 1 & 2 Average Year 1, 2 & 3 Average Year 1, 2, 3 & 4 Average Last 5 Years 

CSC 
2018 

National 
2018 

Variance 
CSC 

2018-2019 
National 

2018-2019 
Variance 

CSC 
2018-2020 

National 
2018-2020 

Variance 
CSC 

2018-2021 
National 

2018-2021 
Variance 

CSC 
2018-2022 

National 
2018-2022 

Variance 

Level 1 Average 73.3 72.4 +0.9 78.9 71.5 +7.4 79.5 71.6 +7.9 80.8 71.0 +9.8 79.5 69.5 +10.0 

Level 2 Average 80.0 77.6 +2.4 78.4 77.6 -0.8 82.4 78.4 +4.0 81.7 78.3 +3.4 82.7 77.4 +5.2 

Level 3 Average 65.7 66.1 -0.4 62.0 66.7 -4.2 64.2 68.5 -4.3 67.2 69.0 -1.8 67.0 68.6 -1.6 

UE Average 52.9 48.9 +3.0 50.7 49.1 +1.6 52.8 50.5 +2.3 52.2 50.9 +1.3 49.1 50.4 -1.3 
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ETHNICITY, GENDER & ENDORSEMENTS: NCEA 2022 
 

LEVEL 1 

 
COMMENTS 

Ethnicity: In 2022 

• Asian students did well compared to their CSC, National and Decile peers. 

• Māori students performed better than their CSC European peers, and much better than their 

Māori peers Nationally and by Decile. 

Ethnicity: 5 Year Average 

• CSC European students are performing above their National and Decile peers. 

• CSC Maori students, despite the strong 2022 result are performing below their CSC European 

peers (-11.1%) but better than their peers Nationally and by Decile. 

Gender: In 2022 

• CSC, National & Decile males performed below their female peers. 

• CSC males performed below their female peers by -13.3% but above their National male peers. 

• CSC females performed much better than their female peers Nationally and by Decile. 

Gender: 5 Year Average 

• On Average CSC females continue to perform better than their CSC male peers, and their 

National and Decile peers 

• CSC males are performing below their CSC female peers, and the negative difference is greater 

at CSC than it is Nationally or by Decile. 

NCEA Endorsements 

In 2022 

• CSC students performed below National and Decile in Excellence, Merit and Overall 

Endorsements. (Compared to 2021, CSC’s Endorsements were down -7% while nationally they 

declined by only -1.7%) 

5 Year Average 

• CSC is performing a little below National and slightly ahead of Decile. 
 

 

LEVEL1: Enrolment Based Results by Ethnicity 2022 

 

Ethnic Group 
 

CSC % 

 
National % 

CSC 
Variance to 
National % 

 
Decile 6 % 

CSC 
Variance to 
Decile 6 % 

Asian 88.9 65.2 +23.7 81.3 +7.6 

European 71.6 68.7 +2.9 74.7 -3.1 

Māori 75.0 51.9 +23.1 58.2 +16.8 

Variance: Between 
Māori & European 

+3.4 -16.8 +20.2 -16.5 +19.9 
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LEVEL1: Enrolment Based Results by Ethnicity: Five Year Average 2018-22 

 

Ethnic Group 
 

CSC % 
 

National % 
CSC 

Variance to 
National % 

 

Decile 6 % 
CSC 

Variance to 
Decile 6 % 

Asian 83.8 71.8 +12.0 84.0 -0.2 

European 80.8 74.5 +6.3 78.0 +2.8 

Māori 69.7 57.3 +12.4 63.0 +6.7 

Variance: Between 
Māori & European 

-11.1 -17.2 +5.0 -15.0 +3.9 

 
LEVEL1: Enrolment Based Results by Gender 2022 

 

Gender 
 

CSC% 
 

National% 

CSC 
Variance to 
National% 

 

Decile 6% 

CSC 
Variance to 
Decile 6% 

Female 82.2 65.2 +17.0 74.6 +7.6 

Male 68.9 62.1 +6.8 69.7 -0.8 

Variance: 
Male vs Female 

-13.3 -3.1 -10.2 -4.9 -6.8 

 

LEVEL1: Enrolment Based Results by Gender: Five Year Average 2018-22 

 

Gender 
 

CSC% 
 

National% 

CSC 
Variance to 
National% 

 
Decile 6% 

CSC 
Variance to 
Decile 6% 

Female 84.0 72.5 +11.5 78.8 +5.2 

Male 75.1 66.7 +8.4 72.1 +3.0 

Variance: 
Male vs Female 

-8.9 -5.8 -3.1 -6.7 -2.2 

 

LEVEL1 Endorsements: Enrolment Based 2022 

 
Endorsement 

 
CSC % 

 
National % 

CSC 

Variance to 
National % 

 
Decile 6 % 

CSC 

Variance to 
Decile 6 % 

Excellence 13.9 19.5 -5.6 14.9 -1.0 

Merit 29.1 32.0 -2.9 30.1 -1.0 

Total 43.0 51.5 -8.5 45.0 -2.0 

 

LEVEL1 Endorsements: Enrolment Based: Five Year Average 2018-22 

 
Endorsement 

 
CSC % 

 
National % 

CSC 

Variance to 
National % 

 
Decile 6 % 

CSC 

Variance to 
Decile 6 % 

Excellence 17.0 20.3 -3.3 15.8 +1.1 

Merit 33.0 32.9 +0.1 30.9 +2.1 

Total 50.0 53.2 -3.2 46.7 +3.3 
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LEVEL 2 

COMMENTS 

Ethnicity: In 2022 

• Asian & European students did well compared to their National and Decile peers. 

• Māori students performed better than their CSC European and Asian peers, and much better 

than their Māori peers Nationally (+30.6%) and by Decile (+23.9%). 

Ethnicity: 5 Year Average 

• CSC Asian & European students are performing generally above their National and Decile peers. 

• CSC Māori students, despite the strong 2022 result are performing below their CSC European 

peers but better than their peers Nationally and by Decile. 

Gender: In 2022 

• CSC, National & Decile males performed below their female peers. 

• CSC males performed slightly below their female peers by -4.1% but well above their Male 

National and Decile peers. 

• CSC females performed much better than their female peers Nationally and by Decile. 

Gender: 5 Year Average 

• On average CSC females continue to perform better than their CSC male peers, and their 

National and Decile peers 

• CSC males are performing below their CSC female peers, and the negative difference is greater 

at CSC than it is Nationally. 

NCEA Endorsements 

In 2022 

• CSC students performed above National and Decile in Excellence, but below in Merit and in 

Overall Endorsements. 

5 Year Average 

• CSC is generally performing below National and Decile rates, and significantly worse in total 

endorsements (-10.4%) nationally. 
 
 
 

LEVEL 2: Enrolment Based Results by Ethnicity 2022 

 

Ethnic Group 
 

CSC% 
 

National% 

CSC 
Variance to 
National% 

 
Decile 6% 

CSC 
Variance to 
Decile 6% 

Asian 85.7 75.3 +10.4 81.4 +4.3 

European 86.7 78.6 +8.1 80.0 +6.7 

Māori 93.3 62.7 +30.6 69.4 +23.9 

Variance: Between 
Māori & European 

+6.6 -15.9 +22.7 -10.6 +17.2 
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LEVEL 2: Enrolment Based Results by Ethnicity: Five Year Average 2018-22 

 

Ethnic Group 
 

CSC% 
 

National% 

CSC 

Variance to 
National% 

 

Decile 6% 

CSC 

Variance to 
Decile 6% 

Asian 83.5 78.4 +5.1 84.1 -0.6 

European 83.5 81.1 +2.4 81.8 +1.7 

Māori 76.7 67.9 +8.8 72.3 +4.4 

Variance: Between 
Māori & European 

-6.8 -13.2 +6.4 -9.5 +2.7 

 

LEVEL 2: Enrolment Based Results by Gender 2022 

 

Gender 
 

CSC% 
 

National% 

CSC 
Variance to 
National% 

 
Decile 6% 

CSC 
Variance to 
Decile 6% 

Female 88.7 75.7 +13.0 80.8 +7.9 

Male 84.6 72.2 +12.4 75.2 +9.4 

Variance: 
Male vs Female 

-4.1 -3.5 -0.6 -5.6 +1.5 

 

LEVEL 2: Enrolment Based Results by Gender: Five Year Average 2018-22 

 

Gender 
 

CSC% 
 

National% 

CSC 
Variance to 
National% 

 

Decile 6% 

CSC 
Variance to 
Decile 6% 

Female 88.2 79.8 +8.4 83.2 +5.0 

Male 77.6 75.0 +2.6 77.2 +0.4 

Variance: 
Male vs Female 

-10.6 -4.8 -5.8 -6.0 -4.6 

 

 
LEVEL 2 Endorsements: Enrolment Based 2022 

 
Endorsement 

 
CSC % 

 
National % 

CSC 
Variance to 

National % 

 
Decile 6 % 

CSC 
Variance to 

Decile 6 % 

Excellence 18.7 16.2 +2.5 12.6 +6.1 

Merit 11.0 24.5 -13.5 20.2 -9.2 

Total 29.7 40.7 -11.0 33.8 -3.1 

 

LEVEL 2 Endorsements: Enrolment Based: Five Year Average 2018-22 

 
Endorsement 

 
CSC % 

 
National % 

CSC 

Variance to 
National % 

 
Decile 6 % 

CSC 

Variance to 
Decile 6 % 

Excellence 15.3 17.0 -1.7 12.4 +2.9 

Merit 16.0 24.7 -8.7 21.5 -5.5 

Total 31.3 41.7 -10.4 33.9 -2.6 
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LEVEL 3 

COMMENTS 

Ethnicity: In 2022 

• Asian students performed significantly below their CSC, National (-22.8%) and Decile (-20.2%) 

peers. 

• European students were below National but similar to Decile. 

• Māori students performed significantly better than their CSC European and Asian peers, and 

much better than their Māori peers Nationally and by Decile. 

Ethnicity: 5 Year Average 

• CSC Asian & European students are performing below their National and Decile peers. 

• CSC Māori students are performing below their CSC European peers but better than their peers 

Nationally and by Decile. 

Gender: In 2022 

• CSC males performed significantly below their female peers. (-28.1%) 

• CSC males also performed well below their Male National and Decile peers. 

• CSC females performed much better than their female peers Nationally and by Decile. 

Gender: 5 Year Average 

• On average CSC females continue to perform better than their CSC male peers, and their 

National and Decile female peers. 

• CSC males are performing below their CSC female peers, and the negative difference is greater 

at CSC than it is Nationally. 

University Entrance 

Ethnicity: In 2022 

• Asian students did very poorly with only 10% gaining UE, which is well below National and 

Decile. 

• CSC Māori students performed below their European peers, but the negative difference was 

small (-2.9%) compared to National (-25.3%) and Decile (-17.3%) 

Ethnicity: 5 Year Average 

• Asian students continue to perform well below their CSC peers, and below their National and 

Decile Asian peers. 

• Māori performance continues to be below CSC European rates but again, better than their 

National and Decile peers. 

Gender: In 2022 

• CSC females performed a little below their National and Decile Peers (which was below their 

normal average) 

• CSC males were significantly below National and Decile rates, the gap is even greater with their 

CSC female peers (-25.8%) 

Gender: 5 Year Average 

• CSC females maintain a higher average performance than their National and Decile peers. 

• CSC males are performing poorly: On average they remain significantly below their CSC female 

peers (-26.9%) and well below their male peers Nationally and by Decile. 

41



NCEA Endorsements 

In 2022 

• CSC students performed above National and Decile in Excellence, but well below in Merit and 

consequently, well below in Overall Endorsements. 

5 Year Average 

• CSC is generally performing similar to National and Decile rates in Excellence, but below in Merit 

and total endorsements. 

 

LEVEL 3: Enrolment Based Results by Ethnicity 2022 

 

Ethnic Group 
 

CSC% 
 

National% 

CSC 
Variance to 
National% 

 
Decile 6% 

CSC 
Variance to 
Decile 6% 

Asian 50.0 72.8 -22.8 70.2 -20.2 

European 68.4 70.8 -2.4 68.1 +0.3 

Māori 75.0 54.5 +20.5 54.6 +20.4 

Variance: Between 
Māori & European 

+6.6 -16.3 +22.9 -13.5 +20.1 

 

LEVEL 3: Enrolment Based Results by Ethnicity: Five Year Average 2018-22 

 

Ethnic Group 
 

CSC% 
 

National% 
CSC 

Variance to 
National% 

 

Decile 6% 
CSC 

Variance to 
Decile 6% 

Asian 63.8 73.5 -9.7 75.1 -11.3 

European 68.6 71.9 -3.3 68.4 +0.2 

Māori 65.7 56.3 +9.4 56.6 +9.1 

Variance: Between 
Māori & European 

-2.9 -15.6 +12.7 -11.8 +8.9 

 

LEVEL 3: Enrolment Based Results by Gender 2022 

 
Gender 

 

CSC% 
 

National% 

CSC 
Variance to 
National% 

 

Decile 6% 

CSC 
Variance to 
Decile 6% 

Female 79.5 69.7 +9.8 69.0 +10.5 

Male 51.4 64.5 -13.1 62.2 -10.8 

Variance: 
Male vs Female 

-28.1 -5.2 -22.9 -6.8 -21.3 

 

LEVEL 3: Enrolment Based Results by Gender: Five Year Average 2018-22 

 

Ethnic Group 
 

CSC% 
 

National% 

CSC 
Variance to 
National% 

 
Decile 6% 

CSC 
Variance to 
Decile 6% 

Female 77.8 72.4 +5.4 71.5 +6.3 

Male 54.7 64.6 -9.9 62.0 -7.3 

Variance: 
Male vs Female 

-23.1 -7.8 -15.3 -9.5 -13.6 
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UNIVERSITY ENTRANCE: ENROLMENT BASED RESULTS BY ETHNICITY & GENDER 
 

UNIVERSITY ENTRANCE: Enrolment Based Results by Ethnicity 2022 

 

Ethnic Group 
 

CSC% 
 

National% 
CSC 

Variance to 
National% 

 

Decile 6% 
CSC 

Variance to 
Decile 6% 

Asian 10.0 58.6 -48.6 49.0 -39.0 

European 40.4 54.1 -13.7 46.0 -5.6 

Māori 37.5 28.9 +8.6 28.9 +8.6 

Variance: Between 
Māori & European 

-2.9 -25.2 +22.3 -17.1 +14.2 

 
 

UNIVERSITY ENTRANCE: Enrolment Based Results by Ethnicity: Five Year 
Average 2018-22 

 

Ethnic Group 
 

CSC% 
 

National% 

CSC 
Variance to 
National% 

 

Decile 6% 

CSC 
Variance to 
Decile 6% 

Asian 36.3 61.1 -24.8 56.3 -20.0 

European 51.3 56.1 -4.8 48.8 +2.5 

Māori 42.8 30.8 +12.0 31.5 +11.3 

Variance: Between 
Māori & European 

-8.5 -25.3 +16.8 -17.3 +8.8 

 
 

UNIVERSITY ENTRANCE: Enrolment Based Results by Gender 2022 

 
Gender 

 

CSC% 
 

National% 

CSC 
Variance to 
National% 

 

Decile 6% 

CSC 
Variance to 

Decile% 

Female 48.7 53.3 -4.6 48.5 +0.2 

Male 22.9 42.7 -19.8 36.6 -13.7 

Variance: 
Male vs Female 

-25.8 -10.6 -15.2 -11.9 -13.5 

 
 

UNIVERSITY ENTRANCE: Enrolment Based Results by Gender: Five Year Average 
2018-22 

 

Ethnic Group 
 

CSC% 
 

National% 

CSC 

Variance to 
National% 

 

Decile 6% 

CSC 

Variance to 
Decile% 

Female 57.8 56.2 +1.6 52.7 +5.1 

Male 30.9 43.9 -13.0 39.3 -8.4 

Variance: 
Male vs Female 

-26.9 -12.3 -14.6 -13.4 -13.5 
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LEVEL 3 Endorsements: Enrolment Based 2022 

 
Endorsement 

 
CSC % 

 
National % 

CSC 
Variance to 
National % 

 
Decile 6 % 

CSC 
Variance to 
Decile 6 % 

Excellence 20.4 15.4 +5.0 11.3 +9.1 

Merit 12.2 25.9 -13.7 21.6 -9.4 

Total 32.6 41.3 -8.7 32.9 -0.3 

 
 
 

LEVEL 3 Endorsements: Enrolment Based: Five Year Average 2018-22 

 
Endorsement 

 
CSC % 

 
National % 

CSC 
Variance to 
National % 

 
Decile 6 % 

CSC 
Variance to 
Decile 6 % 

Excellence 14.6 16.1 -1.5 12.1 +2.5 

Merit 21.5 26.1 -4.6 22.1 -0.6 

Total 36.1 42.2 -6.1 34.2 +1.9 
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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF CENTRAL SOUTHLAND COLLEGE’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2022 

 
 
The Auditor-General is the auditor of Central Southland College (the School). The Auditor-General 
has appointed me, Aaron Higham, using the staff and resources of BDO Invercargill, to carry out the 
audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 19, that comprise the statement 
of financial position as at 31 December 2022, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that 
date, and the notes to the financial statements that include accounting policies and other explanatory 
information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2022; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 

 
 

Our audit was completed on 29 June 2023. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
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In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, 
arise from section 87 of the Education Act 1989. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, whether 
due to fraud or error, design and perform audit procedures responsive to those risks, and 
obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. The 
risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are required 
to draw attention in our auditor’s report to the related disclosures in the financial statements 
or, if such disclosures are inadequate, to modify our opinion. Our conclusions are based on 
the audit evidence obtained up to the date of our auditor’s report. However, future events or 
conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 
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• We assess the risk of material misstatement arising from the school payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of material 
errors arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the information 
included on pages 20 to 46, but does not include the financial statements, and our auditor’s report 
thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued by the New 
Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 
 
 
Aaron Higham 
BDO Invercargill 
On behalf of the Auditor-General 
Invercargill, New Zealand 


